Community Language Learning

Introduction’

The method we will examine in this chapter advises teachers to consider
their students as ‘whole persons. Whole-person learning means that teach-
ers consider not only their students’ intellect, but they also have some under-
standing of the relationship among students’ feelings, physical reactions, in-
stinctive protective reactions, and desire to learn. The Community Language
Learning Method takes its principles from the more general Counseling-
Learning approach developed by Charles A. Curran.

Curran studied adult learning for many years. He found that adults of-
ten feel threatened by a new learning situation. They are threatened by the
change inherent in learning and by the fear that they will appear foolish.
Curran believed that a way to deal with the fears of students is for teachers to
become language counselors. A language counselor does not mean someone
trained in psychology; it means someone who is a skillful ‘understander’ of
the struggle students face as they attempt to internalize another language.
The teacher who can understand can indicate his acceptance of the student.
By understanding students’ fears and being sensitive to them, he can help
students overcome their negative feelings and turn them into positive energy
to further their learning.

Let us see how Curran’s ideas are put into practice in the Community Lan-
guage Learning Method. We will observe a class in a private language insti-
tute in Indonesia. Most of the students work during the day and come for
language instruction in the evening. The class meets two evenings a week for
two hours a session. This is the first class.

!In this chapter, the authors have benefited enormously from the careful reading and
helpful comments of Jennybelle Rardin and Pat Tirone of the Counseling-Learning
Institutes.
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Experience

The students arrive and take their seats. The chairs are in a circle around a
table that has a tape recorder on it. After greeting the students, the teacher
introduces himself and has the students introduce themselves. In Indone-
sian, he tells the students what they will be doing that evening: They are go-
ing to have a conversation in English with his help. The conversation will be
tape-recorded, and afterward, they will create a written form of the conversa-
tion—a transcript. He tells the class that the rest of the evening will be spent
doing various activities with the language on the transcript. He then explains
how the students are to have the conversation.

‘Whenever one of you would like to say something, raise your hand and I
will come behind you. I will not be a participant in the conversation except
to help you say in English what you want to say. Say what you want to say in
Indonesian; I will give you the English translation. I will give you the trans-
lation in phrases, or “chunks” Record only the chunks, one at a time. After
the conversation, when we listen to the recording, your sentence will sound
whole. Only your voices in English will be on the tape. Since this is your first
English conversation, you may want to keep it simple. We have ten minutes
for this activity’

No one speaks at first. Then a young woman raises her hand. The teacher
walks to her chair. He stands behind her. ‘Selamat sore; she says. The teacher
translates, ‘Good ... After a little confusion with the switch on the micro-
phone, she puts ‘Good’ on the tape and turns the switch off. The teacher then
gives ‘evening; and she tries to say ‘evening’ into the microphone but only
gets out ‘eve ... The teacher says again in a clear and warm voice, somewhat
exaggerating the word, ‘Eve ... ning’ The woman tries again. She shows some
signs of her discomfort with the experience, but she succeeds in putting the
whole word ‘evening’ onto the recording.

Another student raises his hand. The teacher walks to him and stands be-
hind his chair. ‘Selamat sore, the second student says to the first student. ‘Apa
kabar? he asks of a third. The teacher, already sensing that this student is a bit
more secure, gives the entire translation, ‘Good evening. ‘Good evening, the
student says, putting the phrase on the tape. ‘How are you?’ the teacher con-
tinues. ‘How ...; the student says into the microphone, then turns, obviously
seeking help for the rest of the phrase. The teacher, realizing he needed to
give smaller chunks, repeats each word separately. ‘How; repeats the teacher.
‘How; says the student into the microphone. ‘Are; repeats the teacher. ‘Are;
the student says. ‘You, completes the teacher. ‘You, the student records.
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Figure 7.1 A student recording her contribution to the conversation

The student to whom the question was directed raises his hand and the teach-
er stands behind him. ‘Kabar baik. Terima kasih; he responds. ‘Fine, the
teacher says. ‘Fine; the student records. “Thank you, the teacher completes.
“Thank you, the student confidently puts on the tape.

A fourth student asks of another, ‘Nama saudara siapa? The teacher steps
behind her and says, ‘Whats ... your ... name?’ pausing after each word to
give the student time to put her question successfully on the tape.

The other student replies, ‘Nama saya Saleh.” ‘My name is Saleh, the teach-
er says in English. ‘Apa kabar? another student asks Saleh. ‘How are you?’
the teacher translates. ‘Saya tidak sehat; Saleh answers. T am not well; the
teacher translates. ‘Mengapa? asks another student ‘Why?’ says the teacher.
‘Sebab kepala saya pusing, Saleh replies. ‘Because I have a headache; trans-
lates the teacher. Each of these English utterances is recorded in the man-
ner of the earlier ones, the teacher trying to be sensitive to what size chunk
each student can handle with confidence. The teacher then announces that
they have five minutes left. During this time the students ask questions like
why someone is studying English, what someone does for a living, and what
someone’s hobbies are. In this conversation, each student around the table
records some English utterance on the tape.
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After the conversation has ended, the teacher sits in the circle and asks the
students to say in Indonesian how they feel about the experience. One stu-
dent says that he does not remember any of the English he has just heard.
The teacher accepts what he says and responds, ‘You have a concern that you
haven't learned any English. The student says, ‘Yes. Another student says he,
too, has not learned any English; he was just involved in the conversation. The
teacher accepts this comment and replies, ‘Your attention was on the conver-
sation, not on the English. Another student says that she does not mind the
fact that she cannot remember any English; she has enjoyed the conversation.
The teacher accepts her comment and reassures her and all the students that
they will yet have an opportunity to learn the English words—that he does
not expect them to remember the English phrases at this time. ‘Would anyone
else like to say anything?’ the teacher asks. Since there is silence, the teacher
continues, ‘OK, then. Let’s listen to your conversation. I will play the tape. Just
listen to your voices in English. The students listen. ‘OK; the teacher says. ‘I
am going to play the tape again and stop it at the end of each sentence. See
if you can recall what you said, and say it again in Indonesian to be sure that
everyone understands what was said. If you can’t recall your own sentence, we
can all help out” They have no trouble recalling what was said.

Next the teacher asks them to move their chairs into a semicircle and to
watch as he writes the conversation on the board. The teacher asks if anyone
would like to operate the tape recorder and stop it at the end of each sen-
tence. No one volunteers, so the teacher operates it himself. The teacher then
writes line by line, numbering each English sentence. One student asks if he
can copy the sentences. The teacher asks him to stay focused on the words
being written up at this point and reassures him that there will be time for
copying later, if not in this class session, then in the next.

The teacher writes all the English sentences. Before going back to put in the
Indonesian equivalents, he quietly underlines the first English word and then
pauses. He asks the students to give the Indonesian equivalents. Since no one
volunteers the meaning, after a few seconds he writes the literal Indonesian
translation. He continues this way until all the sentences are translated, leav-
ing out any unnecessary repetition.

Next, the teacher tells the students to sit back and relax as he reads the
transcript of the English conversation. He reads it three times, varying the
instructions each time. The first time, students just listen. The next time they
close their eyes and listen. The last time they silently mouth the words as the
teacher reads the conversation.
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1 Good evening.
2 Good evening. How
are Yo

Figure 7.2 The teacher writing up the student conversation

For the next activity, the Human Computer™, the students are told in a
warm manner, ‘For the next five to ten minutes I am going to turn into a
‘human computer’ for you. You may use me to practice the pronunciation of
any English word or phrase or entire sentence on the transcript. Raise your
hand, and T'll come behind you. Then you say either the sentence number or
the word you want to practice in English or Indonesian. As the computer, I
am programmed to give back only correct English, so you will have to listen
carefully to see if what you say matches what I am saying. You may repeat the
word, phrase, or sentence as many times as you want. I will stop only when
you stop. You control me; you turn the computer on and off?

A student raises his hand and says, “Thank you’ He has trouble with the
sound at the beginning of ‘thank’ The teacher repeats the phrase after him
and the student says it again. The teacher repeats it. Three more times the
student starts the computer by saying, “Thank you’ After the teacher has said
it for the third time, the student stops, which in turn stops the computer.

Another student raises his hand and says, ‘What do you do?” a question
from the transcript. Again the teacher moves behind the student and repeats
the question the student has chosen to practice. The student works on this
question several times just as the first student did. Several others practice
saying some part of the transcript in a similar manner.
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The teacher then asks the students to work in groups of three to create new
sentences based upon the words and phrases of the transcript. Each group
writes its sentences down. The teacher walks from group to group to help.
The first group writes the sentence ‘Adik not work in a bank’ The teacher
gives the correct sentence to the group: ‘Adik does not work in a bank’ The
second group writes ‘What is my name?” ‘OK; says the teacher. After the
teacher finishes helping the group, each group reads its sentences to the class.
The teacher replays the tape two more times while the students listen.

Finally, the teacher tells the class they have 10 minutes left in the session.
He asks them to talk in Indonesian about the experience they have had that
evening, their English, and/or their learning process. As students respond,
the teacher listens carefully and reflects back to the students in such a way
that each feels he or she has been understood. Most of the students are posi-
tive about the experience, one student saying that it is the first time she has
felt so comfortable in a beginning language class. ‘I now think I can learn
English; she says.

For the next two classes the teacher decides to have the students continue to
work with the conversation they created. Some of the activities are as follows:

1 The teacher selects the verb ‘be’ from the transcript, and together he and
the students conjugate it for person and number in the present tense.
They do the same for the verb ‘do’ and for the regular verb ‘work’

2 The students work in small groups to make sentences with the new forms.
They share the sentences they have created with the rest of the class.

3 Students take turns reading the transcript, one student reading the
English and another reading the Indonesian. They have an opportunity
to work on their English pronunciation again as well.

4 The teacher puts a picture of a person on the whiteboard, and the
students ask questions of that person as if they have just met him.

5 The students reconstruct the conversation they have created.

6 They create a new dialogue using words they have learned to say during
their conversation.

When they finish these activities, the class has another conversation, records
it, and uses the new transcript as the basis for subsequent activities.
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Thinking about the Experience

Let us now turn our attention to analyzing what we saw. On the left, we can
list our observations, and on the right, we can list the principles we derive
from our observations.

Observations Principles _

1

The teacher greets the students,
introduces himself, and has the
students introduce themselves.

The teacher tells the students what
they are going to do that evening.
He explains the procedure for the
first activity and sets a time limit.

Students have a conversation.

The teacher stands behind the
students.

The teacher translates what the
students want to say in chunks.

The teacher tells them that they
have only a few minutes remaining
for the conversation.

Students are invited to talk
about how they felt during the
conversation.

Building a relationship with and
among students is very important.

Any new learning experience can be
threatening. When students have
an idea of what will happen in each
activity, they often feel more secure.
People learn nondefensively when
they feel secure.

Language is for communication.

The superior knowledge and power

of the teacher can be threatening. If
the teacher does not remain in the
front of the classroom, the threat is
reduced and the students’ learning is
facilitated. Also this fosters interaction
among students, rather than only from
student to teacher.

The teacher should be sensitive to
students’ level of confidence and
give them just what they need to be
successful.

Students feel more secure when they
know the limits of an activity.

Teacher and students are whole
persons. Sharing their feelings about
their learning experience allows
learners to get to know one another
and to build community.
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8 The teacher accepts what each
student says.

9 The teacher understands what the
students say.

10 The students listen to the tape and
give the Indonesian translation.

11 The teacher asks the students to
form a semicircle in front of the
whiteboard so they can see easily.

12 The teacher reassures the students
that they will have time later on to
copy the sentences.

13 The teacher asks the students to
give the Indonesian equivalents
as he points to different phrases
in the transcript. He points to the
first phrase and pauses; if no one
volunteers the meaning, he writes
it himself.

14 The teacher reads the transcript
three times. The students relax
and listen.

Guided by the knowledge that each
learner is unique, the teacher creates
an accepting atmosphere. Learners
feel free to lower their defenses, and
the learning experience becomes less
threatening.

The teacher ‘counsels’ the students.
He does not offer advice, but rather
shows them that he is really listening
to them and understands what they
are saying. By understanding how
students feel, the teacher can help
students gain insights into their own
leaming process as well as transform
their negative feelings, which might
otherwise block their learning.

The students’ native language is used
to make the meaning clear and to
build a bridge from the known to the
unknown. Students feel more secure
when they understand everything.

The teacher should take the
responsibility for structuring activities
clearly in the most appropriate way
possible for successful completion of
an activity.

Learning at the beginning stages is
facilitated if students attend to one
task at a time.

The teacher encourages student
initiative and independence, but
does not let students flounder in
uncomfortable silences.

Students need quiet reflection time in
order to learn.
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15 In the Human Computer™ activity,
the students choose which phrase
they want to practice pronouncing;
the teacher, following the student’s
lead, repeats the phrase until the
learner is satisfied and stops.

16 The students learn to listen
carefully to see if what they say
matches what the teacher is
saying.

17 Students work together in groups
of three.

18 The teacher corrects by repeating
correctly the sentence the students
have created.

19 The students read their sentences
to the other members of the class.

20 The teacher plays the tape two
more times while the students
listen.

21 The students are once again
invited to talk about the
experience they have had that
evening.

22 Other activities with the transcript
of the first conversation occur.
Then the learners have a new
conversation.

Students learn best when they have a
choice in what they practice. Students
develop an inner wisdom about
where they need to work. If students
feel in control, they can take more
responsibility for their own learning.

Students need to learn to discriminate,
for example, in perceiving the
similarities and differences among the
target language forms.

In groups, students can begin to feel

a sense of community and can learn
from each other as well as the teacher.
Cooperation, not competition, is
encouraged.

The teacher should work in a non-
threatening way with what the learner
has produced.

Developing a community among the
class members builds trust and can
help to reduce the threat of the new
learning situation.

Learning tends not to take place when
the material is too new or, conversely,
too familiar. Retention will best take
place somewhere in between novelty
and familiarity.

In addition to reflecting on the
language, students reflect on what
they have experienced. In this way,
they have an opportunity to learn
about the language, their own
learning, and how to learn from one
another in community.

In the beginning stages, the ‘syllabus’
is generated primarily by the students.
Students are more willing to learn
when they have created the material
themselves.
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Reviewing the Principles

Let us now review the principles of the Community Language Learning
Method (CLL). In answering our 10 questions, some additional information
about the method will also be provided.

1 What are the goals of teachers who use the Community Language Learning
Method?
Teachers who use CLL want their students to learn how to use the target
language communicatively. In addition, they want their students to learn
about their own learning, to take increasing responsibility for it, and
to learn how to learn from one another. All of these objectives can be
accomplished in a nondefensive manner if the teacher and learner(s) treat
each other as whole persons, valuing both thoughts and feelings.

2 What is the role of the teacher? What is the role of the students?
The teacher’s initial role is primarily that of a counselor. This does not
mean that the teacher is a therapist, or that the teacher does no teaching.
Rather, it means that the teacher recognizes how threatening a new
learning situation can be for adult learners, so he skillfully understands
and supports his students in their struggle to master the target language.

Initially, the learners are very dependent upon the teacher. It is recognized,
however, that as the learners continue to study, they become increasingly
independent. Community Language Learning methodologists have iden-
tified five stages in this movement from dependency to mutual inter-
dependency with the teacher. In Stages I, II, and III, the teacher focuses
not only on the language but also on being supportive of learners in their
learning process. In Stage IV, because of the students’ greater security in
the language and readiness to benefit from corrections, the teacher can
focus more on accuracy. It should be noted that accuracy is always a focus
even in the first three stages; however, it is subordinated to fluency. The
reverse is true in Stages IV and V.

3 What are some characteristics of the teaching/learning process?
In a beginning class, which is what we observed, students typically have a
conversation using their native language. The teacher helps them express
what they want to say by giving them the target language translation
in chunks. These chunks are recorded, and when they are replayed, it
sounds like a fairly fluid conversation. Later, a transcript is made of the
conversation, and native language equivalents are written beneath the
target language words. The transcription of the conversation becomes
a ‘text’ with which students work. Various activities are conducted (for
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example, examination of a grammar point, working on pronunciation
of a particular phrase, or creating new sentences with words from the
transcript) that allow students to further explore the language they have
generated. During the course of the lesson, students are invited to say how
they feel, and in return the teacher understands them.

According to Curran, there are six elements necessary for nondefensive
learning. The first of these is security. Next is aggression, by which Curran
means that students should be given an opportunity to assert themselves,
be actively involved, and invest themselves in the learning experience.
One way of allowing for this in the lesson we observed was for students
to conduct their own conversation. The third element is attention. One
of the skills necessary in learning a second or foreign language is to be
able to attend to many factors simultaneously. To facilitate this, especially
at the beginning of the learning process, the teacher helps to narrow the
scope of attention. Recall that the teacher in our lesson asked the students
not to copy the transcript while he was writing it on the board. Instead, he
wanted them to attend to what he was writing and to add what translation
they may have recalled in order to complete the transcript.

The fourth element, reflection, occurred in two different ways in our
lesson. The first was when the students reflected on the language as the
teacher read the transcript three times. The second was when students
were invited to stop and consider the active experience they were having.
Retention is the fifth element, the integration of the new material that takes
place within the whole self. The last element is discrimination, sorting out
the differences among target language forms. We saw this element when
the students were asked to listen to the Human Computer™ and attempt
to match their pronunciation to the computer’s.

4 What is the nature of student-teacher interaction? What is the nature of

student-student interaction?

The nature of student-teacher interaction in CLL changes within the
lesson and over time. Sometimes the students are assertive, as when they
are having a conversation. At these times, the teacher facilitates their
ability to express themselves in the target language. He physically removes
himself from the circle, thereby encouraging students to interact with
one another. At other times in the lesson, the teacher is very obviously in
charge and providing direction. At all times initially, the teacher structures
the class; at later stages, the students may assume more responsibility for
this. As Rardin (1988) has observed, the Community Language Learning
Method is neither student-centered, nor teacher-centered, but rather
teacher-student centered, with both being decision-makers in the class.

95



96

Community Language Learning

Building a relationship with and among students is very important. In
a trusting relationship, any debilitating anxiety that students feel can be
reduced, thereby helping students to stay open to the learning process.
Students can learn from their interaction with each other as well as their
interaction with the teacher. A spirit of cooperation, not competition, can
prevail.

How are the feelings of the students dealt with?

Responding to the students’ feelings is considered very important in CLL.
One regular activity is inviting students to comment on how they feel.
The teacher listens and responds to each comment carefully. By showing
students he understands how they feel, the teacher can help them
overcome negative feelings that might otherwise block their learning.

Student security in this lesson was provided for in a number of ways.
Some of these were the teacher’s use of the students’ native language,
telling students precisely what they would be doing during the lesson,
respecting established time limits, giving students only as much language
at a time as they could handle, and taking responsibility for structuring
activities clearly in the most appropriate way. While security is a basic
element of the learning process, the way in which it is provided will
change depending upon the stage of the learner.

How is the language viewed? How is culture viewed?

Language is for communication. Curran writes that ‘learning is persons;
meaning that both teacher and students work at building trust in one
another and the learning process. At the beginning of the process, the
focus is on ‘sharing and belonging between persons through the language
tasks. Then the focus shifts more to the target language which becomes
the group’s individual and shared identity. Curran also believes that in
this kind of supportive learning process, language becomes the means
for developing creative and critical thinking. Culture is an integral part of
language learning.

What areas of language are emphasized? What language skills are
emphasized?

In the early stages, typically the students generate the material since
they decide what they want to be able to say in the target language. Later
on, after students feel more secure, the teacher might prepare specific
materials or work with published textbooks.

Particular grammar points, pronunciation patterns, and vocabulary are
worked with, based on the language the students have generated. The
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most important skills are understanding and speaking the language at the
beginning, with reinforcement through reading and writing.

8 What is the role of the students’ native language?

Students’ security is initially enhanced by using their native language. The
purpose of using the native language is to provide a bridge from the familiar
to the unfamiliar. Where possible, literal native language equivalents are
given to the target language words that have been transcribed. This makes
their meaning clear and allows students to combine the target language
words in different ways to create new sentences. Directions in class and
sessions during which students express their feelings and are understood
are conducted in the native language. In later stages, of course, more
and more of the target language can be used. By the time students are in
Stages I1T and IV, their conversations have few native language words and
phrases. In a class where the students speak a variety of native languages,
conversations take place right from the start in the target language.
Meaning is made clear in other ways, with pantomime, pictures, and the
use of target language synonyms, for example.

9 How is evaluation accomplished?
Although no particular mode of evaluation is prescribed in the Community
Language Learning Method, whatever evaluation is conducted should be
in keeping with the principles of the method. If, for example, the school
requires that the students take a test at the end of a course, then the teacher
would see to it that the students are adequately prepared for taking it.

Also, a teacher-made classroom test would likely be more of an integrative
test than a discrete-point one. Students would be asked to write a paragraph
or be given an oral interview, rather than being asked to answer a question
which deals with only one point of language at a time. (Compare this with
the evaluation procedures for the Audio-Lingual Method.)

Finally, it is likely that teachers would encourage their students to self-
evaluate—to look at their own learning and to become aware of their own
progress.

10 How does the teacher respond to student errors?

Teachers should work with what the learner has produced in a
nonthreatening way. One way of doing this is for the teacher to recast
the student’s error, i.e. to repeat correctly what the student has said
incorrectly, without calling further attention to the error. Techniques
depend on where the students are in the five-stage learning process, but
are consistent with sustaining a respectful, nondefensive relationship
between teacher and students.
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Reviewing the Techniques

We will review the techniques described in this CLL lesson and provide a
little more detail. You may have agreed with some or all of the answers to our
10 questions and might like to try to incorporate some of these techniques
into your own approach to language teaching. Of course, there may also be
techniques you are currently using that can be adapted so that they are con-
sistent with the whole-person approach we have explored here.

e Recording Student Conversation

This is a technique used to record student-generated language as well
as to give the opportunity for community learning to come about. By
giving students the choice about what to say and when to say it, students
are in a good position to take responsibility for their own learning.
Students are asked to have a conversation using their native language or a
language common to the group. In multilingual groups with no common
language, other means will have to be employed. For instance, students
can use gestures to get their meaning across. After each native language
utterance or use of a gesture, the teacher translates what the student says
or acts out into the target language. The teacher gives the students the
target language translation in appropriate-sized chunks. Each chunk is
recorded, giving students a final recording with only the target language
on it. In the lesson we observed, a tape recorder was used; however, these
days, other teachers might use a digital voice-recording device, such as
an MP3 player, a cell phone, or a computer. Such recording technology
allows for instant ‘repeats’ without rewinding. Also, a teacher can burn a
CD or send an MP3 (or other) file to students electronically, which allows
students to listen to the recording in their own time.

After a conversation has been recorded, it can be replayed. Since the
students have a choice in what they want to say in the original conversation,
it is easier for them to associate meaning with a particular target language
utterance. Being able to recall the meaning of almost everything said in
a first conversation is motivating for learners. The recording can also be
used to simply listen to their voices in the target language.

Recording student conversation works best with 12 or fewer students.
In a larger class, students can take turns being the ones to have the
conversation.

e Transcription
The teacher transcribes the students’ recorded target language con-
versation. Each student is given the opportunity to translate his or her
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utterances and the teacher writes the native language equivalent beneath
the target language words. Students can copy the transcript after it has
been completely written up on the board or on large, poster-sized paper,
or the teacher may provide them with a copy. The transcript provides
a basis for future activities. If poster-sized paper is used, the transcript
can be put up in the classroom for later reference and for the purpose of
increasing student security.

Thinking about the Experience

The teacher takes time during and/or after the various activities to give the
students the opportunity to reflect on how they feel about the language learn-
ing experience, themselves as learners, and their relationship with one an-
other. As students give their reactions, the teacher understands them—shows
that he has listened carefully by giving an appropriate understanding re-
sponse to what the student has said. He does not repeat what the learner says,
but rather shows that he understands its essence. You may wish to return to
the lesson we observed where the teacher understood the students’ reactions
to their conversation. Such responses can encourage students to think about
their unique engagement with the language, the activities, the teacher, and the
other students, thus strengthening their independent learning.

e Reflective Listening
The students relax and listen to their own voices speaking the target
language on the recording. Another possible technique is for the teacher
to read the transcript while the students simply listen, with their eyes
open or shut. A third possibility is for the students to mouth the words as
the teacher reads the transcript.

¢ Human Computer™

A student chooses some part of the transcript to practice pronouncing.
She is ‘in control’ of the teacher when she tries to say the word or phrase.
The teacher, following the student’s lead, repeats the phrase as often as
the student wants to practice it. The teacher does not correct the student’s
mispronunciation in any way. It is through the teacher’s consistent manner
of repeating the word or phrase clearly that the student self-corrects as
she tries to imitate the teacher’s model.

¢ Small Group Tasks
The small groups in the class we observed were asked to make new
sentences with the words on the transcript. Afterward, the groups
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shared the sentences they made with the rest of the class. Later in the
week, students working in pairs made sentences with the different verb
conjugations.

There are a lot of different activities that could take place with students
working in small groups. Teachers who use small group activities believe
students can learn from each other and get more practice with the target
language by working in small groups. Also, small groups allow students
to get to know each other better. This can lead to the development of a
community among class members.

Conclusion

As indicated earlier in this chapter, the particular class that we observed rep-
resents the first lesson of what is considered a Stage I experience in the Com-
munity Language Learning Method. The principles we have drawn from it
can also be seen in Stage I, III, IV, and V relationships, although they will be
implemented in different ways in order to respond appropriately to learner
growth.

The two most basic principles which underlie the kind of learning that can
take place in CLL are summed up in the following phrases:

1 ‘Learning is persons, which means that whole-person learning of
another language takes place best in a relationship of trust, support, and
cooperation between teacher and students and among students.

2 ‘Learning is dynamic and creative, which means that learning is an
ongoing developmental process.

Do you agree with these two basic principles? Do you believe that a teacher
should adopt the role of a counselor, as Curran uses the term? Should the
development of a community be encouraged? Do you think that students
should be given the opportunity for, in effect, creating part of their own sylla-
bus? Which of these or any other principles is compatible with your personal
approach to teaching?

Do you think you could use the technique of recording your students’ con-
versation? Should you give your students an opportunity to reflect on their
experience? Can you use the Human Computer™? Which of the other tech-
niques can you see adapting to your teaching style?



Community Language Learning

Activities

Q Check your understanding of the Community Language Learning
Method.

1 Curran says there are six elements of nondefensive learning: security,
aggression, attention, reflection, retention, and discrimination (SAARRD).
Some of the ways these were manifest in our lesson were pointed out in
answer to questions 3 and 5. Can you find any other examples of these in
the class we observed?

2 Curran claims learners pass through five stages of learning as they go from
being a beginning language learner to an advanced language learner.

As they experience these stages, they change from being dependent on
the teacher to being mutually interdependent with the teacher. Can you
see how these students are dependent on the teacher now? Can you find
anything in the class we observed that encourages learner independence?

Apply what you have understood about the Community Language
Learning Method.

1 Have some students record a conversation with your help as the language
counselor. Tell them to record only the target language. After you have
completed the conversation, think of five different activities to help them
process and review the target language conversation they have created
while being consistent with the principles of CLL.

2 Tryteaching a lesson as you normally do, but think of your students in a
whole-person way, if this is a new idea to you. Does this change the way
you work? If so, then how?
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